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Aim

To provide learning opportunities to which pupils respond with enthusiasm and commitment.
Lessons are taught by committed teachers using evidence informed practice to provide
experiences which cater for the individual needs of their pupils. Pupils acquire knowledge,
skills and understanding progressively and at a good pace. Pupils are provided with effective
constructive feedback that supports their progress (Appendix 1). In order to support this the
school is committed to the continuing professional development of its staff.

This policy should be read alongside:

SEND Policy and Information Report

PSHE Policy
1. Environment

1.1 Rooms are tidy, well decorated, orderly, safe and attractive.

1.2  Furniture allows for a variety of approaches to teaching and learning.

1.3 Resources are stored carefully and clearly, to aid teachers and for pupils to use.
Pupils are well versed in the autonomous use of resources, including information
technology.

1.4  Pupils are taught to work safely with hazardous substances.

1.5 Stimulating and relevant wall displays are always apparent. These are tailored to

the needs of pupils and subject.

2. Planning and Organisation

2.1

2.2

2.3

2.4

2.5

2.6

2.7

Teachers plan their teaching on the basis of well-developed departmental
curriculum maps which indicate the content and methodologies to be used in
their programmes of study. The success of these is regularly reviewed by
teaching teams. Each department has resources that clearly indicate how
disadvantaged pupils and pupils with SEND acquire the knowledge and cultural
capital required to be successful in life.

Policies for assessment, record keeping, feedback and homework are adhered
to by individual teachers.

There is consistency but variety in the teaching of individual teachers.

Individual lessons and sequences of lessons have stated outcomes which are
shared with pupils. This includes the knowledge and skills they are learning and
developing in the lesson.

Resources are prepared to cater for the needs of all pupils. The presentation of
resources is of the highest quality possible.

Teachers make clear plans for their lessons and evaluate the effectiveness of
their teaching and the pupils' learning.

Teachers target their attention on specific pupils and respond to their individual
needs.
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2.8

2.9

2.10

2.11

Departmental resources highlight opportunities to develop literacy and numeracy
skills and teachers should consider these aspects when planning lessons

When planning lessons, teachers will take account of the pupils with SEND in
their classes and how any Teacher Assistant support can be best deployed.
Further information about Teaching Assistants in lessons can be found in the
school’s SEND Policy and Information report.

Pupils on the SEND register will have a pupil passport, that outlines strategies
for supporting the pupil. Teachers will read the pupil passport and employ the
strategies best suited to each lesson. Further details about pupil passports can
be found in the school’s SEND policy and Information report.

Curriculum maps highlight opportunities for careers links and teachers plan
opportunities to discuss careers relevant to the material being delivered.

3. Quality of Teaching

3.1

3.2

3.3
3.4

3.5
3.6

3.7

3.8

Teachers have a secure knowledge and understanding of the subject being
taught. Lesson are taught in accordance with he teacher standards.

Teachers employ a wide variety of evidence informed teaching methods to
ensure appropriateness for pupils' learning needs.

Teachers have high but realistic expectations of their pupils.

Lessons start on time and have a purposeful pace throughout; they end in an
orderly and conclusive fashion.

Teachers give clear instructions to pupils as individuals or as class groups.

Teachers encourage pupils to exercise responsibility for themselves and their
learning.

In discussion lessons, teachers:

- involve all pupils;

- use a variety of types of questions;

- encourage two-way, extended dialogue;

- seek to develop pupils’ critical judgement;

- encourage and model examples of tier 3 vocabulary;
- model respectful interactions.

When managing the work of individual pupils, teachers:

- set work which is appropriate to all needs;

- set work which allows all pupils to make progress;

- encourage reflective and extended independent work;

- enable pupils to develop basic and higher order reading skills;

- require pupils to write in a variety of modes for different audiences and
purposes;

- design tasks which enable pupils to apply their skills and knowledge;
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- encourage a problem-solving approach to learning.

3.9  When managing the work of pupils in groups, teachers:
- determine the size and nature of the group appropriate to the task;
- help pupils understand the ways in which groups can work most effectively;
- set exploratory tasks with clear objectives;

- model effective teamwork and collaboration.

3.10 Pupils receive frequent feedback (Appendix 1) on their performance.
Assessment procedures are used which enable individual pupils to be aware of
their levels of achievement and the targets that they must set for improvement.

3.11 Homework is set regularly and constructive feedback is given promptly.

3.12 Teachers should encourage pupils to have high standards when
using/developing literacy and numeracy skills. Teachers should demonstrate
these high standards when using these skills themselves.

4, Quality of Learning

4.1  Pupils respond with enthusiasm to the challenge of tasks which are set.

4.2  Pupils make good progress through the application of appropriate skills,
commitment and concentration.

4.3  Pupils respond well to the variety of demands which are made upon them, they
organise themselves and their resources efficiently and effectively.

4.4  Pupils are confident and are prepared to seek assistance when they have
difficulties. They help each other in a sensible and supportive way.

4.5 Pupils develop a clear sense of their capabilities, know what they need to do to
improve, evaluate their performance and are able to set themselves realistic
targets.

4.6 Pupils are able to reflect how they learn and what successful strategies are for
themselves.
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5. Literacy

5.1

5.2

5.3

5.4

All subjects require a good facility in language in order to access them.
Balcarras recognises that, for literacy to play an important role as a vital
instrument of learning, teachers across all curriculum areas need to create an
environment which provides contexts and conditions to facilitate the
development of the core skills of speaking, listening, reading and writing. In
order to achieve this the following fundamental principles will underpin our
literacy strategy:

All teachers in the school are teachers of literacy

e All members of the school community will model high standards of literacy
and have high expectations of literacy in their classrooms.

e Model effective examples of successful speaking and listening for students,
showing them how to use language precisely and coherently. Teachers will
place explicit value on classroom speak as well as written work recognising
that discussion of topics is usually an essential precursor to any written work.

e Members of staff will celebrate students’ achievements in literacy and
departments will share good practice by exhibiting or exemplifying students’
work.

e All teachers will set high expectations, in accordance with the Balcarras
minimum standards, in terms of presentation using accurate punctuation,
correct spelling, Standard English and legible handwriting.

All teachers should receive training on being teachers of literacy.

e Specific training will be given during INSET sessions either by the Literacy
Lead, literacy expert or external speakers.

e Each department has a Literacy Representative who will attend meetings
with the Literacy Lead and disseminate information back to their department.

e There will be specific literacy training for new staff to Balcarras as part of
their induction process.

Literacy development should be a feature of programmes of study and

should be a key part of departmental development.

e Departmental resources identify specific opportunities to develop literacy
skills whether this be through reading, writing or class discussion. Where
appropriate, literacy objectives will be embedded into lessons.

e Assessments and extended writing tasks may feature specific literacy
success criteria and specific literacy targets may be set accordingly.

e Teachers will explicitly teach reading skills and strategies including
skimming, scanning and synthesising information.

e Teachers will explicitly teach both tier 2 and tier 3 vocabulary in their
lessons. Teachers will provide appropriate resources e.g. word banks,
glossaries etc.
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5.5 We are a school that believes in the fundamental importance of reading in
the development of our young people.

e Promote reading for pleasure as well as for the development of literacy and
communication skills through the Library and national events like World Book
Day and Cheltenham Literature Festival.

e All students are aware of and encourage to engage with the Balcarras
literary canon.

e KS3 and KS4 tutor groups should have at least one tutor time a week
dedicated to reading.

e Encourage use of the library and promote library events. The librarian will
ensure that there are range of events in the library for example: book sales,
book mates club.

e Visiting writers, poets, parents/carers and prominent members of the
community are invited to Balcarras to share their love of reading with the
students.

e Encourage wider reading and independent reading in a variety of forms
including newspapers, books and magazines. Subjects will promote this
through display and the VLE. Wider reading booklets are provided for KS5

pupils.

5.6 We believe in a partnership with parents that sets out the importance of
literacy development in the progress of students.
e Encourage parents to take an active role in the encouragement of reading;
celebration events will support this.
¢ Inform parents of literacy events and promote these through the school
newsletter, social media and magazine.
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6. Numeracy

6.1 We believe that developing Numeracy skills is a key requirement that will
support the learning of our students across the curriculum and equip them with
essential skills for life.

6.2 Being numerate goes beyond simply doing basic arithmetic.
It means having the confidence and competence to use numbers and think
mathematically in everyday life; to interpret and process numbers, measures
and interpreting and presenting data.
It requires recalling mathematical techniques and an ability to solve problems in
a variety of contexts.

6.3  This section of the teaching and learning policy aims to:
e Raise awareness across the whole school of the relevance and importance
of Numeracy skills.
e |dentify numeracy needs across all subjects.
e Increase consistency by adopting a whole-school approach for certain topics.

6.4 Responsibilities
Numeracy co-ordinator
e Make sure all numeracy links with different subjects are mentioned in the
Mathematics Scheme of Work for each year group.
e Promote numeracy across the school.

Mathematics teachers
e Be aware of prerequisites and numeracy links with other subjects.
e Support non-mathematics teachers.
e Apply the suggested techniques and way of displaying work as
mentioned in the SoW.

Non — Mathematics teachers
¢ Not say to students sentences such as “l was never any good at maths”!
e Encourage the use of Mental Arithmetic and estimate to check their answers make
sense.
e Reiterate the expectation of every student to have a calculator on them at all times.
e Apply the suggested way of displaying work and subject terminology as agreed with
the numeracy coordinator.

e Senior staff to be aware of the policy and any updates.
e Teaching and learning lead to liaise with Numeracy coordinator on a regular basis.
e Line Manager for Mathematics department to discuss policy annually.
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Appendix 1 -Balcarras School Feedback Protocol

“‘Feedback is information given to the learner about the learner’s performance relative to
learning goals or outcomes. It should aim to (and be capable of producing) improvement in
students’ learning. Feedback redirects or refocuses the learner’s actions to achieve a goal, by
aligning effort and activity with an outcome. It can be about the output or outcome of the task
the process of the task the student’s management of their learning or self-regulation, or about
them as individuals (which tends to be the least effective). This feedback can be verbal or
written or can be given through tests or via digital technology. It can come from a teacher or
someone taking a teaching role, or from peers” (EEF 2021).

e Teachers at Balcarras school will provide regular and meaningful feedback. Whilst
each department will have its own practice for assessing work and providing feedback
all teachers will adhere to the following core principles:

e Teachers at Balcarras school follow evidence-informed approaches to feedback.

e The recommendations from the EEF form the basis of our feedback protocol. (see
overleaf for full summary).

e Teachers must plan for and lay the foundations for effective feedback (see section 1)

e All teachers must deliver appropriately timed feedback that focuses on moving learning
forward (see section 2)

e Teachers must plan for how pupils will receive and use feedback (see section 3).

e As outlined in sections 4 and 5 of the EEF document, feedback may follow two
methods (written and verbal).

¢ We do not expect to see books which have ‘marking’ or ‘ticks’ on every page. We
appreciate that not all feedback can be ‘seen’ and a work scrutiny will not evidence all
feedback. Key pieces of work, at a suitable point in the learning journey may have
more extensive, individualised written commentary.

e We recommend that careful consideration is given over the use of ‘grades’ on work. It
can be counterproductive. Effort grades are encouraged.

e The best feedback may take one of the following styles — Explainer pages can be
found below.

Modelling

Feedback
Styles

Live
Feedback

Knowledge
quizzes
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Quotes to consider:

“Feedback is only meaningful if pupils use it to improve their performance”. (D. Wiliam)
“The research suggests that the act of giving feedback to pupils is one of the most effective
strategies contributing towards improving pupil outcomes”.(Chiles 2020)
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’ Education TEACHER FEEDBACK TO
Endowment IMPROVE PUPIL LEARNING

Foundation Summary of recommendations

2

Deliver appropriately timed Plan for how pupils will Carefully si w to Carefully consider how
feedback that focuses on receive and use feedback use ime- to use purposeful verbal
maving leaming forward efficient, edback feedback

+ There is not one clear answer # Careful thowght should be * \Written methoos of feedoack, # Enacting these
tor when leedback should be ghven to how pupils receve including written comments, recommendations will require
provided. Rather, teachers should teadback. Pugsd maothetion, marks, and scones, can caredul consideration and this
judge whether more mmediate self-confidence, their st in irnpeowe pupll attainment; implementation should be a
or delayed leadback i required, the teacher, and their capaciy however, the effects of writien steged process, not anevent.
considering the charecterisiica of o recaive indomation cen feedback can vary. This will include ongoing effective
1he fask sef, e individual pupd, impact feedback's effectivenass. protessional development.
and the collsctive understanding Teachers shoulkd, therefore, & The mathod of delivery (and
of the class. implement streleges that whether & taacher choosas 1o # Schools should design
encourage leamers to welcome use written or verbal feedback) Teedtack poicies which
+ Feedoack should focus on feadback, and should manitor s ikaty 10 be l2ss important promote and exemplity the
miaving leaming torward, whether pupils ane using it than ensuring that the pAnciples. principles of effective teacher principkes of eflective teedback
tangating the specific leaming of eflective leecher feedback teedback (Recommendations [Recommendations: 1-3).
gaps that pupils exhiot. + Teachers should also provide Recommendations 1-3) ane 1-3) are followed. Puolicies should not over-specity
Specificaly, high qualty leedback opportunities or pupiis to use toliowed. Witten teadback may taatuies such & e fequency
mey focus on the task, subject, teadback. Oy then will the Ipe effactive if it iollows high or method of feedback.
and sall-reguistion strategies: feadback loop be closad so that quality Toundations, is timed
pupd lesming can progress, approprigiely, focuses on the

# Fasdnack that focises on a tagk, sulbject, endior salf-
leamer's personal charscteristics, reguiation, end is then usad
or eadback that offers only Iy pupis.
general end vague remarks, is
less ikely to be effective, » Some lorms of witten teedback
have alzo been associated
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Feedback Method 1: Whole Class Feedback

?f’ Balcarras

Feta Al I SEnangE!

What is whole class feedback?

Whole class feedback refers fo the proces: of giving the class collective feedback rather than

individual cormmenits. In this way, the teacher con spend more time preparng feedback fo support the
niext steps in pupil leaming and k== time witing repefifive cormments on each pupil’s waork.

Whole class feedback is not limited to written weork, it can be used to support anything from exdend=d
writing to proctical fasks or from a sketch of stil life fo a set of short answer questions.

Ideally suited for
speciiic tass e.q.
exam questions, graph
drawing sto.

Opportunity to share
SXAMEIE arEwers —
showw what sUCoess
Iois ke

What are the benefits of using whole class feedback?

Detailed, fimaty
a feednack ghwen

Pronide granukar next
steps ta best support
progress

Igantify strengths and
COMmmaon
miscanceptions

Pupis beneafit from all
advice given, rather
than comments only
aipout their work
submitted

halt e

rarmally take place in class.

¥y

Froise ond Key
Strengths: Ipedfic
exomples of what
pupik have done
wadl ond diecuss what
rraices Hhem
effecfive. This helps
pupik sze what to do
next time. Aim for 3
detailed oreos of
proGe.

Mizconceplions
Ghuick fioms could be
spadings or srmal
fachudl emors whilsé
misconcepfions moy
b= larger gops in
urderstonding that
need to be retought.
Usirg on *Awoid ond
Irstead” struchure
con add dority. Aim

=l TN

What might whole class feedback lock like?

1. Pupik complete a task e.g. drawing o graph. writing on exam guestion, creafing o rmood board,
practicing a paragraph or any cther task relevant to learming in your subject.

Teacher collects in the work (in class or onlineg), locks at it but [normally) does notwite onit.
Teacher [usually) prepares a whole clas:s feedibock grid for the pupilk [see below).

Teacher shares feedback with the pupils next lesson and pupils act upon this feedback. This wil

Whole Clais Fesdback Charia: 105051 - AGS Doy VB Mawch

n some cases, the feedback will be fully verbal and =0 you may not have a feedbock grid.
Wheole class feedback covers the most comimon strengths and misconceptions but sometimes a
pupi may still need individualised feedlack, such as by witing a comment on their wori.

Mext Simpr Give the pupils gronulor, octionable fosks thot ollow them fo improwve theirweork
! and gko give them the opporiunity to opply this fo o newideo or piece of worke Pupis can
for 2 [or 4) pois b direchted o spaciic tods to completz. Aim for o modimum of 2 dosks.

Choms, Dafe, Taske
Add ihe chass,
feedbock date and
the guestionfazk
completed.

Exomple Ansvweer: A
shaort pre-withen
armaer aither by fre
teacher, a pupi or
an examiner repart i
shored here ond
decussad
annctated. Cr this
s=ction could be l=ft
blaric and the class
ool waite the
model anpaers

togather.
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Feedback Method 2: Knowledge Quizzes “’?E’ Balcarras

ST ARG 1 SnangET

What are knowledge quizzes?

Making use of regular knowledge-based guizes is excellent spaced retieval, and when combined with
feacher feedback can be an incredibly powerful tool o support sfudent progress.

Az well as supporting spaced retrieval, the gquiz can be used to idenfify both guick fixnes and
misconceptions. i this way, the resulis of the quiz can be used to prepare feedlback and support
responsive feaching.

What are the benefits of using knowledge quizzes?

Ideaity suitad for
assessing knowledge of
key words, foots,
formulae or concepis.

Iderfify strengths and
SOMMmon
misconcepfions

Detaied, fimely
feedboack given

Students benefit from

PN o nare Provide granular nesd ol advice ghen, rarner
g : = 5""5‘55 . steps to best support than comments anly
mrmu IMibeﬂ ST prograss cioout their work

ucmitted

What might knowledge quizzes look like?

1. Stedents complete a 10-20 guesfion guiz e.g. using mini whitelzoards or Microsoft Forms.

2. K an electronic guiz, answers will b2 aute-marked so students receive an instant measure of

3. Teocher prepares whole clas: feedback for the studerts — the feedback rmay be fully werbal or this
may take the form of a feedback grid or may use the graphs generated by Microsoft Forme.

4. Teocher shares feedbock with the students next lesscn and students act upon this feedback.

* The excct guiz content and formot will vary betwveen subjects.

» Hectronic quimmes are more data-+ich than poperbased quizzes, meaning teacher feedback is more
reaningful. If however you opt for o paper guiz, they should be self-assessed not peer-assessed as
this improves memory of the corect answer in fulure [lknown as the hypercorection effect].

Shrengihs: Outiine specific examples of what students howve done wel and
discuss what makes them effeciive. This helps sfudents s=e what to do
neact fime. Due to the nofure of knowdedge quimes, this is [oe=ty fo refer to
idmos such s occunate foctual recadll, knowledge of ey tamns st

Improvements: fhes=
couid be spelings or
small fochuol eros
whilsd misconcepfiors
mary be lorger gops
n undestanding thot

ond studenis con
consider ther

VLE cred useg o

Forms will ouvtomaticaly generated o
groph for =ach guesfionwhichTon be

pEr——— Map Skills Feedback need fo be refought.
name and the - R — e When dis N

i file. Whslwssiwsl.  Gvesbebml. =n STy
- Ll Rt et — thaze in clas,  rmay

be helpful fo show

w & W SO PEHTDD e W weing T f igune gricl .. 2
Me=an score: it i P e O R P LU B e L the originel quizso
clage ond an up e o oo 4 rasmican g e 11 - nat shudents can see fhe

offen helpful fo o R Fhuclerts anzee ¢
caolculate the e T ezt op ctmir | worlreeh, i Dl w8 Ve e g = LIE L
e el e e Ths o Ferpored Coukcl kkeniily O s bet 0 chasch wish o rather than I'II:I:dI'Ig

’ T [ o recall fram from
Tosmse = e Ay el METICny.
mecsure of whols L T — T ————
chazz progres and P g, W P e e v B [ p)
urderionding, Microsoff Forms Microsoft

L
performance valuable to share with fudents duing e
comparativehy. the feadback procas:. .-
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Feedback Method 3: Live Feedback 7 Balcarras

Fegam st o SAnangh

What is live feedback?

Live feedback can be combzined with whole class feedback or used independently to support student
progress. This can take place duing the lesson (such as whilst students are wordng on o task) or at the
start of a new lesson.

Live feedback is where the teacher uses o visualiser or ofher method fo review a model answer [from
the exom board or wiitten by you) or o student’s work as a class. This method of feedback is not Erited
fo exaom auestions. but may ke used to review any knd of learning from graphs to poeme or from

calculotions To skefches.

Working with the class, the teacher will identify elernents of the work that meet sucoess criferia and
areas fo improve [misconcepfions f quick fixes). Stedents should then use this to imorove their can
ek

What are the benefits of using live marking and feedback?

Idealy suited for : . nodel strengtine and

modeling good @ fl:;ggll:ma%k“m\?eh; common

practice g misconceptions

Copporuri Fudents bensfit from

mmm‘é”;g;ﬁ,;’;im Model honwe to all advice given, rather
a oW WAt suCoess COMpiate read S1eps o 1han comments onhy

ks like Dest support prograss about their work

submitted

What might live marking and feedback look like?

1. Students complete a meaningful fask — written or practical.

2. Teacherreviews the responses —within or after the lesson depending on the nature of the task.

3. Teacher (probably) prepares o whole class feedback grid fior the students. If taking place dwing
the leszon, this is unlikely o= the feedback is more “in the moment’.

4. Teacher then uses an example to model what excellence looks like and fo identify necessary
mprovernants or next steps. The example wed can be from a student in the class, teacher-
prepared, from the exam board etc. In o classoom environment this is likely to fake place in the
moment, but if being used for remcte learning, this could be live or pre-recorded.

- Giher werbally or
il mah:' i, usineg different
Zuccess crferia: Evidence S i, St SR, i T, S . M L colours, iderdify
Iderfify the Exprleainy it e el o o
ErEs— e v PR 1 g Pt & oo it Smemi . e et
that you ore — e s o | by Hais hove been
locking forin the P A, PO A T Y 1 reached.
=xample P e L T - r—. Wag
rEiporEe. o v, ok, i, B pntistad Gt e B e s
[ I;-U-E'hn A S Y =, Improvements:
SFE’:‘. e P e Discuss any other
Srmngths: Dudine a{{‘u e By i . e R . s improvements
speciic exarnples upf [ or— kP e S wel detloped | s e

¥
of what shacients g b .o oo e ke | RS {ChulY ', madle, fnking fo
hiove done wael £ __,E-—s._w:...w__ﬂ‘ﬁ - D‘mmﬂ.:l the swccess
fefertnt =

ard discuss what " TT M e s AL e s, sy e, il criteria.
makes them to H.J'l'ﬂ-f ar h_"'*--l-—-l—_,--_.—. T

. . | [ pr— .
adffactive. Thic WW 0 i e . g, ::W_"___‘::;f‘“‘\ (oA Adbar the closs

halps students Mj’ - L (P W dEcusion, give
see how to i, it 0 Pl o (e e T el shuderds fime fo
irnprove their cwn i LAbrpola vse thass ideos fo

waork or v m._,l-lﬂ._&\-'m imprroaee their own
d“?"cﬁd*l"h"ih :’hgaﬂtim“fd\r.,,& Hang epberds -marey T Suppdt. e
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Feedback Method 4: Structured Modelling 77 Balcarra

e AseTR U DG W rehgRh

What is structured modelling?
Carsful modeling gives sfudents feedibock and guidance before they begin wiiting or completing a

begin. In addition, by modelling what excellence locks like, students are more able to acoess the task
independently. This in tuen is Beely o reduce the amount of feedback needed after the tazk

Successful modelling often (but not ahways) mokes use of the ‘lwe-you’ approach. The class de-
construct a model answer together led by the teacher) and discuss what makes it g hioh quality
anzwer, the feacher then writes a live modsl with the class, the students then complefe o pariialiy-
comipleted example, before finally the student then completes the task independeanthy.

What are the benefits of using structured modelling?

Idealy suited for Chalenge Commaon

specific tasks e.g. Detailed, fimehy misconoepfions oefona
exam questions, graph feedbock given students complete
drawing efc. independeant tasks

students benefit from

Dewelop studerts’ all advice given, rather

confidence with Madel wihat j
b ! . than commeants anly
?i?rc;-n s remicved over axcelence looks like cwaut Their v

submitted

What might sfructured modelling look like?

1. Pricr to the lemson, the teacher will design the "lawe-you' activity or worksheet for the task

2. The class will look at the ‘' section together first — a modelled exarnple. Class discussions can focus
on addressing mizconceplions and idenfifying what excellencs looks like.

3. The class and the teacher will then work together o complete the first “we” taske This will involve co-
constructing an arewer together o= o class with the teacher writing thiz on the board and the
students writing it into the relevant space on their worksheet.

4. The students will then use the secand “we’ tazk — carefully scaffolded but the students are more
ik=ly to complete this part in their pair, or sometirmes with the support of their fteacher.

L. The students will then complete the final task - 'you’'. Here the students will use the instruction and
guidance from the previous three tasks to complete this part independently.

3 In some sifuafions it may be appropriate for the "kae-you’ structure to be used fo complete cne fask
e.g. different paragraphs of one exam guesiion, whereas in other situations it may be prefesralle for
each stage of the “lwe-you” structure to be slightly different tasks.

Choose o fopic arza. Ths

ocfivity should b= bos=d on

on areo whens pou sxpect
pupik have misconceptions.

Hep 1: | do. Ciscuss fhe fisd
arewer together. Ths has
been modeled by the
teocher — eitherin odvonce
[ shoamn here] or writien ee
in the l=sson. B helps fo look
for specific success oritena.

Step 3: we do. The studants
work i pairs fo complete the
nieact ik, with guidance ond
support from fhe teocher oz
needad. This alloveas students

3ep X we do. The teacher — = = -
arois with e shoderts fo o e

he 0 B p—— grs;h;;hﬂin;nﬁiupél and
closs. This makes use of the bt
ddls and best procfice shown
in Stap 1: 1 do. Students wide
this onto their workshest as Step &: you do. The students now work independarity fo complete the final task. The
the feocher writes it on the succes critera from #ep 1 ore shown to give guidance to shudents. The bask should
wihieboand, be cornected to the earier ocfiifies but ako distinctly different to allow sudenis fo

opply the sidls and best proctice shown in Steps 1, 2 ond 3.
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Feedback Method 5: Self & Peer Assessment ?E

Balcarras

Fenmy sttty b sred

What is self & peer assessment?

Wiligm (2018] suggests that feedback should incorporate both :eif ond peer aszessment. However, seif
and peer assessment needs fo move away from vague WWW and EBl staterments and instead foocus on
specific sucoess crifera. The exact cateria will vary by both subject and key staoe. buf are likely to refer
o subject specific knowledge or the vse of key words or skils. The sucoess orfera may be created az a
class or may be pre-determined by the teccher. Af K54 and K35 i i likely that the success criteria will
link to aspects of exam board mark schemes.

What are the benefits of using self & peer assessment?

idaally suited for

specific tosks e.g. Detaied, fimely ::::J:_e ;E;sjgig:
axam quastions, graph feedoock ghven crireria

arawing eto. ==

Success ofiferia con be Provide granular nest - L
seeazy e gt o Bas ppor CRp
teacher or Qs G ciass progress = =

-

Z

3

What might self & peer assessment look like?
1.

The teaccher sefs ouf clear success criterio for a fosk. These could be developed with the closs or
created by the teccher in advance of the leszon.

The class discuss the swccess criteria fogether with the teccher potentially modeling aspects to the
class.
The stedents complete a task using the sucoess critedia to guide them.
The teacher gives direct instruction as fo how the self or peer gzzeszment will be conducted,
ensuring clear links between the feedback given and the success crtenda for the task. The teacher
miust ersure that there iz o culture of improverment in the classroom.
Hudents use the feedback fo make granular improvements fo ther work
Af an appropriate fime depending on the nature of the task, the teacher may then provide further
feedback, such as in the form of whole closs feedbock, though this s not compulsory.

Self and peer aszessment should follow best practice from Sfuart Boon (2020): "For peer assessment
fo have an impact on leaming, students need: raining fo peer assess effecfively, which includes
using prompis, checklistz of criterdo, teacher modeling of how to ossess work and regular procfice, fo
be given fime to discuss and refiect on feedback given fo improve work, guidance on working
collgborativaly so that they are able to wse folk in ways that enable them to hypothesise, recson and
crifigue.” L — I —— 1

Peer review: Pasr looks ot
the pi=c= of work then

Suwocess criteno: derdify
fhe success oiteria that
yau are kooking for in the
exormple response prior fo
sharfing the foskc.

Feer comments: The peer
highlights specific WIANY
ond EBl comments to
summarss the feedbock.

H hondweiten, the EB st
be specific and idealy
oble fo be completedin 5
10 minuteas.

A . 1

Y ey I - 4

LR s

et |

cirdles or highlights the
suocess oritena that has
been met.

Teacher feedbock: The
teacher miay give furfher
feedbock including efort
ond attginment grodes o=
well as comments.

Adtar the feedbock, ghe
studerk fime fo use these
ideos o improve: ther own
work before honding it in.
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Feedback Method 4: Feedback Grids

7 Balcarras

Fegem sy Do Srengfl

What are feedback grids?

Feedback grids use use pre-prepared specific strength and improverment staternents to give individua
feedback to pupik bazed on o specific task. The statements are likely to match the swcoess criteria for
a given fask or may be linked fo the assessment chjectives of an exaom question. Staterments can
therefore be inked to knowledge, application, skils or anything eke relevant fo the task or subject.

An iteraficn of this method is that in szome cases, feedboack may take the form of coded statements so
pupils may not be ghven the grid themesheas, but instead the statements for each code may be

projected on the whiteboord. Pupils may then write this cnto their work before actioning the feedback.

Ideally suited for

What are the benefits of using feedback grids?

specific tasks e.q. Detailed, fimaty Igentify srengtns and
exam questions, graph feedack given r?n?sr:“:;'?c;prk:m
drawing a1,

o ; Pupils benefit from all
success ofitena can be Frovide granuiar next advice ghven, rather
created by the steps 1o best suppart fhan comments onty
feqcner or aF 0 Clas progress QDoUT el work

submitted

What might feedback grids look like?

1. Pupil complete o tosk e.g. writing an esay, drowing o sketch or writing an exom question.

2. Teocher collects in the work [in class or online], looks ot it but [normally] does not wite onit

3. Teocher completes a feedbock grid for each pupid, usually by circling. ficking or highghting key
strengths or areas for improvement [zee different examples below).

4. Teocher sthares feedbock with the pupik next lessen and pupils act upen this feedback. This wil
rormnally take place in class.

* Feedbock grids can also be used o support effective self or peer assesment too — zee feedback
methoed &

K33 osseszment feedback: ieocher reods the responss,
then Highlighis the strength or nesd step improvement]
for moch element of the omessment. Pupik can use fhe
highlighted next steps to identify their aneos for
improvernent and wiite their own torget bosed on this.

A Level nuzeszment objectives for mssoys: space for
concheding comments about the key sirengths to
rmarnioin and areos for development. These con be
completed by the teocher or it con be vseful for the
sfudents to completE = part of ther reflection
following the teacher fzedback.

The teacher
r=ods the
ey in ful,
r [— 1 - 1 then highlights
v e g o comments
. ralcting to fhe
=i P cifferand
aime " oasesEment
— e — objecfies that
apphy io fhe
respome. A
<t 1 e rmark and
Inoee for saf-ameccrment has clse been included. His e i overall grode
fikeby that #his wil b complefed bafore fhe teocher R T [whers
feedbock to increose teacher cworenes of pupi - - e ey ‘:F'F"‘DF“mE.' &
perception of their affort, shrengfhs ond improvements. = . . fhen given
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When this policy was reviewed, an equality impact assessment was conducted to ensure any
changes did not have an adverse effect under the terms of the Equality Act 2010. Should you
have any comments regarding this policy, please contact the school.
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